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Abstract

The questions raised already by O. Guéraud and P. Jouguet are still tantalizing con-
temporary scholars. This paper attempts to discuss them once again. It focuses on
guessing the criteria that lead to teaching in a classroom a particular selection of liter-
ature extracts and on whether the compilers of school manuals had immediate access
to complete literary works.

The paper concludes that the criteria by which the extracts were chosen for educational
purposes were very precise and persistant throughout antiquity. It also concludes that
it is highly unlikely that students and teachers in Egypt used anthologies and not whole
works as their only source of literary knowledge, since it cannot be proven that there
was some kind of “archetype” anthology, from which all school texts and quotations
where drawn.
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School manuals recovered in Egypt are a good example of purposefully
chosen excerpts in antiquity, aiming at teaching young students writing and
reading and at introducing them to Greek history and the current ideals of their
community. Therefore, their study might reveal some of the principles and as-
pirations of the Greek society in Graeco-Roman Egypt. I will limit myself to
examining one of the most renowned papyri, a teacher’s manual of the III cen-
tury B.C., found in the Fayoum and published by O. Guéraud and P. Jouguet'.
I chose it not only because it is in good condition and fairly complete, but also
because even though we have at least 419 school text papyri, they are not teach-
ers’ books, but mostly school exercises’. However, judging by literary refer-
ences and the abundant school material that has survived, teachers’ manuals
must have had more or less the same structure throughout Graeco-Roman an-
tiquity into the Byzantine era.

'O. GUERAUD-P. JOUGUET (€éds.), Un livre d’écolier du Ille siécle avant J.-C., Cairo 1938.
2 T. MORGAN, Literate Education in the Hellenistic and Roman Worlds, Cambridge 1998, p.
312, table 14.
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The questions that were raised already by the first editors of the manual and
are still tantalizing contemporary scholars, are:

1. What were the criteria that lead to teaching in a classroom a particular se-
lection of literature extracts?*

2. Where did the compilers of school manuals find their material? Did they
have immediate access to complete works, or did they merely make use of
anthologies and gnomologies? Did the students, or even their teachers ever
study a whole work?

What kind of literary texts did the compiler deem fit for a manual? The an-
thology contains no prose. This is in line with most of the other school text pa-
pyri. At this stage of education at least, poetry was deemed more proper for
instruction, because it was enjoyable to the pupils whilst also conveying moral
lessons*. The value of studying poetry was of course not underestimated, even
at more advanced levels of education. Even the virtuous Plutarch, writing three
centuries later, despite his warnings for caution about the choice of the texts
that should be taught to children, believes in the merits of teaching from poetic
works. In one of his works, How adolescents should listen to poetry, which is
laden with quotations, many of them identical to the ones used by Plato®, he
recognizes the pitfalls of poetry, which contains «both good and bad
medicine»®, but admits that teaching philosophical precepts to youngsters could
become more efficient if one uses known and pleasant poetic works as a start-
ing-point’.

3 This question has been previously posed by several scholars, e.g. by J.A. DAVISON, The
study of Homer in Graeco-Roman Egypt, in Akten VIII. Int. Congr. Wien, 1955 (MPER NS.5),
Wien 1956, pp. 51-58 and esp. 52-53, and R. CRIBIORE, 4 Homeric writing exercise and reading
Homer in school, «Tyche» 9 (1994), pp. 1-8.

4 Quintilian, Institutio Oratoria 1 36.

> A. ScHLEMM, De fontibus Plutarchi commentationum “De audiendis poetis” et “De for-
tuna”, in.diss., Gottingen 1893, shows that Plutarch is using as examples the same Homeric
verses as Plato.

¢ In this passage the author cites the well-known Odyssey verse & 230: cf. Plutarch, Quo-
modo adolescens poetas audire debeat Steph. p. 15.¢.5-8: 00 yap povov wg Eowke mepi Tig
Atyvrtiov ydpog AR Kol Tepl TG TOMTIKTG E0TV €lmelv §TL appoKa, TOAAL HEV EGONA
pepypéva ToAld 6& Avypa. Tolg XpOUEVOLS Avadidmotv.

7 Plutarch, Quomodo adolescens poetas audire debeat Steph. p. 36.d.436.e.1: 10 yop obt®
GUVATTEWY Kol GLUVOIKELODY TOIG ddypacty E5dyet T0 Tompata Tod pobov kai 100 Tpocwneiov,
Kol oToLdTY TEPITIONGY o TOIC YPNGIL®C Aeyopévolc: ETL 8 mpoavoiyel Kol TPoKIVEl THY Tod
VEOL YoMV TOIG €V PLAocoeig Adyols. Epyetat Yap oVK dyevoTtog adT@V TOVTATAGY 00d
GVNKOOG ...
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It seems that school practice had taught the educators what Aristoteles says
in his Poetics, i.e. that poetry is far more important and more philosophical
than history (of which, incidentally there is no evidence in school curriculums),
and not because of the use of metre, but because of its universal character?®.
This universal character can be subtly conveyed to the children. Besides, let
us not ignore that poetry is easier to memorize and recite.

Now, let us turn to the individual texts selected in the manual. Overall, it seems
that the texts quoted are in accordance with the taste and practice of its time.

The first text that follows the word-lists is an excerpt from Euripides
Phoinissae, vv. 530-534. Since the pupils are not yet very competent, the words
are separated into syllables and the verses are divided into two halves at the
caesura. Euripides, as we know, is the poet antiquity loved to quote above all.
His Phoenician Women though surpasses every other work of his in the number
of times it is quoted®. Its subject, which deals with the Theban cycle and covers
the same ground as Aeschylus’ Seven Against Thebes, its reference to love for
one’s country and to parental love and its abundance of gnomic sayings make
it an ideal source for use in school. Thus, this particular quotation serves five
different purposes:

It helps improve the newly acquired knowledge of syllabification

It improves reading skills

It teaches metrical rules

It gives scope for reference to other well-known works, such as The Seven
Against Thebes, or even the lliad, especially the scene of the Teichoscopia
episode.

5. It conveys a strong moral message: In this passage locasta speaks to her
son Eteocles and tells him: «but experience has something to say wiser than
youth. Why, my son, do you so long for Ambition, that worst of deities?
Oh, do not; the goddess is unjust; many are the homes and cities once pros-
perous that she has entered and left, to the ruin of her worshippers». One
need not expand any further!®.

-

§ Aristot., Poet. 1451b 4-7: dAAO T00T® Srapépet, T@ TOV pév T yevopeva Agyewv, Tov 8¢
ola &v y£volto. 810 kol PIAOGOPMOTEPOV Kol GTOVSALOTEPOV TOINCIG ioTopiag &0Tiv: 1) P&V yap
noinoig paAlov ta kaborov, 1 8’ iotopio T KaH’ EKooTOV AEYEL.

? On the role of the Phoenissae in Greco-Roman education, see R. CRIBIORE, The grammar-
ian’s choice: Euripides Phoenissae in Hellenistic and Roman education, in Y.L. Too (ed.), Ed-
ucation in Greek and Roman Antiquity, Leiden 2001, pp. 241-260.

'9B. DuBols, La présence d’ Euripide au programme des écoles hellénistiques, «Paedagogica
Historica. International Journal of the History of Education» 2, issue 1 (1962), pp. 22-30.
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The second poetic passage comes from Euripides’ /no'" fr. 420 Nauck and
serves the same ends. It is a very well-known passage, which, even though it
has come down to us as a fragment, was quoted by numerous writers in antig-
uity'?. It translates: «Do you see how small the things are that bring down
tyrants whose power has long increased, and how one day brings some down
from a height, and lifts others up? Wealth has wings! Those who once had it,
I see dashed from their hopes, backs laid to the ground»'®. Once again it is im-
possible to overlook the moral lesson of the passage, which, moreover contains
a proverbial phrase that found its way to Arsenius’ Apophthegmata and Sto-
baeus’ Anthologium, a maxim easy for students to memorize: VOTTEPOG & O
TAOVTOG.

Next in the manual comes Homer. The passage cited is from Odyssey € 116-
124. Homer understandably is by far the most frequently cited poet in antiquity.
His educational value was so highly esteemed, that, according to Porphyry'4,
some cities required by law that schoolchildren recite by heart the Catalogue
of Ships. Homer was the symbol of Greek culture, studied and held in awe
throughout antiquity, and perhaps to the present day. From Alexander, who car-
ried his /liad on his campaigns, to the cynic Cercidas who asked to be buried
together with Iliad books A and B, to the Byzantine scholars, Homer exercised
the most powerful of influences. We hardly need expand on this.

We have a large number of Homeric extracts in school texts'>. Of them the
greatest number (almost 88%) come from the [liad, whereas a mere 12% are
extracts from the Odyssey, but this is the case for all extant papyri containing
Homer, not just school texts'®. Most of the passages come from the first books.

' D. BRAUND, Plutarch's Pyrrhus and Euripides’ Phoenician Women: Biography and tragedy
on pleonectic parenting, «Histos» 1 (1997), pp. 113-127. For testimonia and for a discussion on
how often Plutarch (largely in the Moralia) and his contemporaries, especially Lucian, drew
upon the play, cf. D.J. MASTRONARDE-J.M. BREMER (eds.), The Textual Tradition of Euripides’
Phoinissai, Berkeley 1982, pp. 402-429.

12 For the attestations of the fragment, cf. GUERAUD-JOUGUET cit., p. 16, of the edition prin-
ceps.

13 Translation from the Loeb edition, C. COLLARD-M. CROPP, Euripides VI, Fragments Cam-
bridge, MA, 2008.

'4 Eustathius 263.33.

15 Cf. MORGAN, Literate Education cit., pp. 313-317. Cf. also CRIBIORE, 4 Homeric writing
exercise cit., p. 4.

16 For further information, see M. HASLAM, Homeric papyri and transmission of the text, in
1. MORRIS-B. POWELL (eds.), 4 New Companion to Homer, «Mnemosyne, Bibliotheca Classica
Batava Supplementum, Leiden 2005, pp. 55-100. MP3 contains 1018 /liad fragments and 138
Odyssey.
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It appears, however, that in the Ptolemaic period the distribution was slightly
more even, because we have more Ptolemaic papyri that contain passages from
the second half of both the Iliad and the Odyssey. Our text, as is to be expected
in this early period, contains a number of variants.

This somewhat irreverent excerpt, in which Calypso is telling Hermes that
the gods envy goddesses who take in their beds mortal men, makes the answer
to the first question, i.e. to the detection of the criteria that lead to teaching in
a classroom a particular selection of literature extracts quite hard. The only
flimsy criterion one could name would be the sheer pleasure of the scene and
a kind of introduction of the young students to the adult, sexually active life.

The presence of the next two texts is rather surprising, because one would
not have thought they belonged to any canon. The first has been quite recently
attributed to Posidippus!’. It celebrates an Alexandrian monumental fountain,
which is elaborately described. The spectacular monument also housed a statue
of Arsinoe II, surrounded by the Muses.

The next epigram!® probably celebrates Ptolemy Philopator, who had
erected a temple dedicated to Homer and had literary aspirations himself.

The two epigrams are referring to illustrious monuments of the capital and
are characteristic pieces of Alexandrian poetry. Thus, we can clearly discern
the reasons why they belong to a school curriculum. Besides introducing the
pupils to a modern genre, the literary epigram, they pay homage to the ruling
Ptolemies, who actively encouraged arts and letters, as well as the acquisition
of Greek linguistic skills by as large a portion of the population as possible.
Their policy in this respect was very successful and its results are obvious in
the resilience of the Greek language even during the Roman and Byzantine pe-
riods. One of the measures for promoting Greek education and creating a net-
work of competent scribes was the exemption of teachers from the salt-tax'.
A third service rendered by such contemporary texts was to inform and impress
the population of the hinterland by allowing it a glimpse of the glory of Alexan-
dria®.

17 AB 113 = SH 978, translated by F. NISETICH, The poems of Posidippus translated by Frank
Nisetich, in K. GUTZWILLER (ed.), The New Posidippus. A Hellenistic Poetry Book, Oxford 2005,
pp- 41 f.

18 Adespota papyracea (SH) fr. 979.

19 PHal 1260-264. On the subject, see W. CLARYSSE-D.J. THOMPSON, Counting the People
in Hellenistic Egypt, vol. 2, Historical Studies, Cambridge 2006, pp. 125-132.

20 On the subject, cf. D.J. THOMPSON, Posidippus, poet of the Ptolemies, in GUTZWILLER cit.,
Oxford 2005, pp. 269-283. Cf. also UPZ178. 28-39.
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The next three extracts in the anthology derive from New Comedy. These
are two adespota?!, perhaps extracts from the same text, and Straton’s*?
Phoeinicides,” also anthologized by Athenaeus?*. New Comedy was also a pil-
lar of the education, due to its eloquence® and its accurate portrayal of char-
acters and emotions?®.

So, the first question, i.e. whether the extracts are selected on specific cri-
teria has been answered. The criteria are very precise and persist throughout
antiquity.

To sum them up, the following could be listed as criteria:

The extracts help improve the newly acquired knowledge of syllabification
They improve reading skills

They teach metrical rules

They give scope for reference to other well-known works

They convey a moral message

They serve as propaganda of the regime and convey news to the people
They produce pleasure

NonhAE WD =

What remains to be examined is whether the selection is drawn from an-
thologies and other preexisting compilations and whether the education the
Greeks received in Graeco-Roman Egypt was fragmentary to the point that,
except for the rare exception of a very learned person, they never studied a text
as a whole. Is it true that a Graeco-Egyptian pupil «was not learning a great
deal of literature [...] nor was he reading enough to learn much about style or
to appreciate the language of these writers, let alone their construction of a nar-
rative, evocation of a world or insight into character»? Is it true that «education

2l CGFPR fir. 289a and 289b.

22 Sometimes considered as representative of Middle Comedy.

3 CGF fr. 219.39 = fr. 1 Koch.

24 Ath., Deipnos. 9.29.18.

% Cf. e.g. Dion. Hal., Imit. 31.2.11: TdV 8& KOU®I®V PpunTéov T0G AEKTIKAG APETAG AMGcug:
eiol yap Kai toig ovopoct kabopoi kai caels, Kol Bpoyels kol peyahompeneis kai devol Kol
nowcot.

26 Cf. e.g. Quintilian, Institutio Oratoria 1 8.7. Also Plutarch, Ar. et Men. comp. 854 a-b: 6
& Mévavopog petd xopitov Hoota E0vTov aVTapKN TapEoyNKeyY, &v Bedtpoig év drotpPais
&v cvumosiolg, avayvmoua kol padnpo kol dydvicua kowdtatov ov 1 EAAGC évijvoye KoAdy
Tapéyov TV ooy, Seikvic & Tt 81 kai 6moiov fiv dpa Se£16TNg AOYOV, MOV GmovVToOCE
petd metods apvKTOL Kol yepodpevog dracav akony Kot dtévotav EAAnvikilg emvilg.
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in provincial Egypt is quite different from its counterpart among elite /iterati
at Rome, Alexandria or Athens, despite the fact that it looks superficially sim-
ilar ...»*"? These inferences are a good example of piecing together bits of in-
formation, in a way that is certainly plausible, but not unique, because things
could be interpreted differently, in a comparably satisfactory manner?.

It is more than probable that during their éyxbkAiioc maudeio?, students prob-
ably read just fragments. We tend, however, to forget that reading and writing
were not the only tasks performed at schools. There was, one imagines, a lot
of oral instruction as well. Of course, the content of school manuals was prob-
ably the material to be copied, syllabized, memorized, recited and discussed.
However, it seems logical that any teacher would have to explain orally the
context of the passages. Consequently, the teaching of the various authors ex-
panded from the part to the whole. The expansion was even greater, when a
child reached the level of secondary education. One of the Oxyrhynchus papyri
of the II/IIT century A.D.*® preserves a letter from a mother to her son, telling
him that she had enquired about his studies and had found out that he had
reached the 6™ Book of the /liad. We can, consequently, safely conclude, that
at a more advanced level of education, children went past the stage of reading
from extracts and studied complete works. We also see that, whilst access to
whole works was probably not possible in every remote village, it was appar-
ently not that difficult in larger centres. Indeed, we have private letters on pa-
pyri mentioning copying and acquiring books?!, which shows that they were

27 MORGAN, Literate Education cit., pp.109-110.

2 Cf. ML.R. FALIVENE, Greek anthologies on papyrus and their readers in early Ptolemaic
Egypt, in Proceedings of the 25" International Congress of Papyrology, Ann Arbor 2007, Ann
Arbor 2010, p. 212: «But like documents, literary papyri were not, as a rule, found in isolation,
and should we succeed in retracing the company they once kept — that is to say if we retrieve
the original unity of a number of book-rolls once belonging to the same collection — we might
then have something to say about the quality and purpose of that collection: the intention and
circumstances animating it, causing this particular collection to exist. This in turn would tell us
something specific about the level of Greek literacy and the readership habits in one place at
one time in Egypt».

2 On primary education in antiquity, cf. e.g. H.I. MARROU, trsl. G. LAMB A4 History of Edu-
cation in Antiquity, London 1956 and R. CRIBIORE, Writing, Teachers and Students in Graeco-
Roman Egypt, Atlanta, 1996; EAD., Gymnastics of the Mind: Greek Education in Hellenistic and
Roman Egypt, Princeton 2001; B. LEGRAS, Education et culture dans le monde grec. VIII siécle
av. J.-C. — I¥ siécle ap. J.-C., 2™ ed., Paris 2002; J. CHRISTES-R. KLEIN-C. LUTH (Hrsg.), Hand-
buch der Erziehung und Bildung in der Antike, Darmstadt 2006.

30 POxy VI 930.

31 POxy VIII 1153.3-4, II cent.: é]kopicauny 81t Hpoxddtog tag kiotog, [obv] toig fifiiow,
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not such a rarity. It is also possible, although there is no papyrological evidence,
that even the local Gymnasia might have had some kind of a library*2. Numer-
ous papyri containing exhaustive lists of books survive to our days*?, and they
are certainly referring to whole works and not extracts*.

However, if we suppose that access to complete works was not impossible,
how do we account for the existence of many varying anthologies, collections
of hypotheses?®’, gnomologies and glossaries**? The fact that such works were
so numerous indicates that:

1. They were a useful aid in teaching, not necessarily because teachers did not
have access to complete works. Especially glossaries were of great educa-
tional help: we should keep in mind that, at least by the Roman period,
Greek classical or classicizing authors presented a huge linguistic problem
to the Greek-speaking world.

2. They were an easy way to help someone appear informed and cultivated.

Let me briefly give you a few facts about the sources of a Graeco-Egyptian
lexicographer of the 2™ century A.D., Julius Pollux. His primary sources for
the Onomasticon, which, of course, has survived in an abridged version, are
around 1507, and cover almost all literary genres. They include philosophy,

g ypapeig, A.D. and POxy XVIII 2192.28-44, 170 A.D.: "YyikpG1oug TdV KOUMOYIOVUEVOY §
¢ mony/cag pot Tépyov. enot yap/ Aprokpatioy év 10ig/ Horievog avtd PiAi/olg stvar. gikdg
8¢ Kol GAlovg/ avtda oynkéval. Koi AOyot /Eritopdg tdv Oepcaydpov/ T@V Tpayikdy pHidmv
&xet. /(hand 3) &yet 8¢ avta Anuntplog 0 PuPfrionding, /¢ enoiv Aprokpatiov. ETEGTOAKN
AmoMA@vidnNt TEpyor pot €k TV EudV/ PifAmv Tv[a d]rep map” avTod gion/ Ze[A]evkov ofa]
@V Ypdvov [ .. ] €av ed/piokng ned’ 6 £yd kéktnuon tomjoa[g]/ po[t] mépyov. éxovot 8¢ \kail/
oi mepi A16/dwp[ov] GV 0b kékmpod Tva.

32 LEGRAS, cit., pp. 102 ff.

3 For ancient lists, cf. e.g. R. OTRANTO, Antiche liste di libri su papiro, Roma, repr. 2000.

3 Cf. e.g. PVindob Gr. inv. 3996, A list of books from Arsinoites, early 1* cent. A.D., naming
explicitely all the books of both the //iad and the Odyssey, and several works by Callimachos,
Pindar, Hesiod, Sappho, Aischines and Demosthenes.

35 Cf. M. VAN ROSSUM-STEENBEEK, Greek Readers’ Digests?: Studies on a Selection of Sub-
literary Papyri, «Mnemosyney, Bibliotheca Classica Batava. Supplementum, 175, Leiden 1997.

3 Cf. MP?, LDAB, CPP.

37 For possible sources, besides the ones Pollux explicitly mentions in his Onomasticon, cf.
R. Tosl, Polluce: struttura onomastica e tradizione lessicografica, in BEARZOT-LANDUCCI-ZEC-
CHINI (edd.), L 'Onomasticon di Giulio Polluce tra lessicografia e antiquaria, Milano 2007, pp.
3-16. On the sources of the 8" book, cf. P.A. Tucl, ibid., pp. 103-137; also G. ZECCHINI, Polluce
e la politica culturale di Commodo, ibid., pp. 22-25, and F. LANDUCCL, ibid., pp. 155-157, espe-
cially for Theopompus. Cf. also S. BUSSES Marcatori e criteri di estetica in Polluce. La dinamica
della scelta lessicografica, Bari 2011, pp. 86-89.
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poetry, rhetoric and history. They start from Homer and go on to the 2™ century
B.C. He has about 2500 references to these sources. Is it conceivable that he
took all this material from anthologies? We must also keep in mind that the
rare whole works on papyrus have been recovered from the chora and not from
Alexandria. The social status to which readers of books belonged is of course
another subject®. I should guess though that the great mass of people learned
their Homer mainly from festivals, by listening to the homeristai reciting®.

To conclude, I do not believe that anthologies were the only source of lit-
erary knowledge in Egypt, since it cannot be proven that there was some type
of “archetype” anthology, from which all school texts and quotations where
drawn.

The fact that the distribution of the authors used in schooling in a large ex-
tend coincide with the distribution of the authors preserved in other papyrus
texts that have come down to us, does show of course that there was an im-
mense interaction between education and literary taste and both mirror the
socio-political interest of their era. This interaction is evident even in the mod-
ern era, in which unlimited access to information is possible. A brilliant exam-
ple of how strict this canon is furnished by David Lodge’s novel, Changing
Places. In the novel, during a game, a young and upcoming American professor
of English, Howard Ringbaum, confesses he has never read Hamlet and he
consequently loses his tenure. This shows that the current canon, or literary
taste, does not allow deviations. Not having read Hamlet in the 20" century is
like not having read the //iad in Graeco-Roman antiquity. This literary taste
was certainly responsible for the elimination of works and this taste was also
responsible for the contents of the anthologies. However, what remained was
enough for Alexandria-educated Dioscoros to draw from and also enough for
a lot of classicists to the present day.

Democritus University of Thrace, Greece
grioannid@gmail.com

3 Cf. e.g. H. MAEHLER, Byzantine urban elites and book production, «Dialogos» 4 (1997),
pp- 118-136.

¥ Cf. e.g. SB 4.7336, Oxyrhynchus or Arsinoites, 3™ century A.D. A list of payments to con-
tributors of religious festivals, where opnpiotai figure twice, among heralds, comedians, dancers,
athletes and readers.






